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   This study takes up Rowe’s (2010) and Burnett’s (2010) 
calls for new studies and advances several areas in contemporary 
literacy research. First, it contributes to research on dialogic 
reading by investigating it in the context when new technologies 
are used. It also contributes to research on interactions around 
technologies and meaning making, particularly in respect of 
development of such interactions over time. This research also 
advances knowledge in the area of studies on children’s 
interactions with technology within a sociocultural view of 
literacy by incorporating activity theory as both a theoretical and 
analytical framework. 

    The body of research on dialogic print book reading 
(Caspe, 2009; Heath, 1983; Wells, 2009) underscores that, 
through apprenticeship, parents as experts can establish 
opportunities for dialogic interaction with children-novices to 
enhance children’s meaning making. This research also details 
parental language choices that contribute to children’s meaning-
making development. However, because this research investigates 
only traditional literacies, little is known regarding the extent to 
which this apprenticeship model would apply to interactions 
around newer literacies. 
   Studies of interactions around technologies in home 
settings focused mainly on how technology is present in young 
children’s lives (Marsh, 2011) and how it is reflected in their non-
technology activities (Pahl, 2005). More recent studies in this 
area incorporate newer methodologies such as multimodal 
discourse analysis, but without attention to how those interactions 
develop over time (Kucirkova, Messer, Sheehy, & Flewitt, 2013).  
 Research on ebooks alone concentrated mostly on the skills 
children gain from computerized book reading (Gong & Levy, 
2009).  

   

The purpose of the study is to explain the progression of meaning 
making and the nature of interactions between a young child and 
her parents as they engage with a new literacy space, both to her 
and her family – ebooks on an iPad during the beginning of this 
engagement. 
 
  

BACKGROUND 

PURPOSE 

Why Incorporate Activity Theory? 
 This study aims to advance the knowledge of the development of interaction and meaning making in home settings by incorporating 

activity theory into existing frameworks in order to account for development and changes in interaction around ebooks on iPad and account for 
larger sociocultural conditions. Cathy Burnett (2010) stresses that researchers need to move out of traditional paradigms in order “to theorize the 
possibilities and realities associated with young children’s engagement with digital texts” (p. 264), which would lead to finding new ways of 
interrogating and articulating young children’s digital practices” (p. 265).   
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What is Activity Theory? 
 Activity theory is a framework (both theoretical and analytical) that builds on the cultural historical approach to learning developed by 

Vygotsky (1978). It includes the following concepts: subjects (participants), objects (understandings) with motives for objects, tools (iPads), 
division of labor (participants doing certain tasks), rules (routines), community, tension (problems), and outcomes. The theory allows one to 
explain relationships between these concepts. I compared activities as they developed over time and theorized the relationships between the 
concepts and changes in those relationships. In this process, I found that tensions around object, division of labor, and rules were evident. This 
presentation focuses on the tension between dividing labor with parents’ object and dividing labor with Kalina’s object.  

Participants:       Setting:        Data, and Data Collection: 
�my daughter and my husband     on the carpet, in front of living room couch   �field notes taken during interactions 
�dual role of participant-observer            �video of interactions 
�reflexivity (Denzin & Lincoln, 1994)           �video of iPad screen 

                �notes from informal interviews 
              Analysis 

Innovative Grounded Theory (Grounded in Data and Activity Theory) within Case Study 
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  �The affordances of the new tool and Kalina’s emotional relationship 
with it, situated in our family’s community, were not fully understood by 
parents, which created tension between the parental perspective on reading on 
the iPad and the child’s perspective.        
  �The parents were not prepared for supporting the child’s perspective on 
reading. While our parental understanding of dialogic reading entailed having 
an interaction around a book that we read together with our daughter 
(parents’ object), Kalina was more interested in a dialogue with the device, 
realized through interacting with ebook illustrations (Kalina’s object).  
  �Discomfort around the tension around dividing labor with parents’ 
object and dividing labor with child’s object helped our family work toward 
stabilizing a collective object for our activity as dialogic reading of a different 
kind. 
  �The child was not ready to explore and negotiate the full repertoire of 
multimodalities available on the iPad because her meaning making with 
illustrations realized a larger meaning making agenda – to bond with the iPad.  
  �Relationship the parents had with the child, the cornerstone of dialogic 
reading described so far in literature, was not as helpful in supporting 
Kalina’s perspective on reading on the iPad. 
  �Literacy, its use and purpose, was tied to a larger meaning making 
motive − emotional connection with the device, which influenced the kind of 
motivational aspects of engagement with ebooks on the iPad and 
consequently Kalina’s reductionist approach in the way she favored 
illustrations.  
  �Children’s perspectives on literacies and uses of newer literacies need 
to be always considered within a broader spectrum of meaning making.  

Vignettes exemplifying Dividing Labor with Parents’ Object 
versus Dividing Labor with Kalina’s Object  
 
 
 
 
 
 

Example of Ebook Vignette 5 Findings 
                     Reading by Richard       /      Reading as Kalina’s  talking to the device 

 
 
 

  Why do we need bones? (iBooks) 7/07/12 
   
  B: It says “wrinkly fingers.” 
  R: You know why? [Points] Because [Points to the part that he reads] 
  K: [Pushes his hand away] No. 
  R: If you are staying in water for too long. 
  K: No! [Looks at him and almost cries] You don’t! You can’t talk to it! 
  R: I wasn’t talking to it. I was just reading. 
  K: Doooon’t. But you said... I want to read it. 
  R: Ok. 
  K: [With enthusiasm, flips the page] So your skin is... [Flips the page] Your friends… 

RESULTS 

CONCLUSIONS 

REFERENCES 

METHODS 

Level 1 
Data 
reduction 
with matrix 

Level 2 
Grounding preliminary findings in data 

Level 3 
Theorizing deeper meanings of preliminary findings 

Event 1: Mystery in Gabba 
Land   7/02 

Tool 
Book on iPad, 
conversation  

Subjects 
K, B, R 
 

Object 
K:  Reading the book 
B, R: Reading the book   

Outcome 
R read the book to K. 
 

Rules 
In the bedroom, in the 
evening  

Community 
K, B, R, characters, 
literacy field, the 
Discourse of traditional 
reading  

Division of labor 
K: Slides pages, listens 
B: Holds device, listens 
R: Reads 
B, R: Demonstrators of 
how to move to the 
next page 

Event  Activity Theory Grounded Theory 
Dinner 
with 
Olivia 
(Nook)    
7/02/12  

Subjects: K, B, R 
Object: 
K:  reading the book by herself 
by commenting on pictures                                
B, R:  reading by Richard and 
accessing the eBook narration 
Tool: iPad, eBook on iPad 
Outcome:  
K composed a story.  
B was disappointed because K 
did not want Richard to read. 
Community: book characters, 
K, B, R, Discourse of traditional 
reading 
Division of Labor:   
K composes on her own. 
B, R: demonstrators, audience 
for K’s reading 
Rules: in the bedroom, in the 
evening  

K’s perspective on object changes from listening to R in 
the first event to exploring the eBook by composing her 
own story. Her perspective on object is tied to her deep 
desire to interact (talk to the device) with the tool. (It is 
possible she already developed the relationship with the 
iPad on that day.) It is also tied to the tool. The tool 
affords K’s reading as it has the option “read by myself.” It 
also allows her to slide, go in any directions she wants. 
Finally, it is also tied to division of labor. Because she 
wants to interact with the tool, she wants to do everything 
on it. As a result, reading is more about exploration, 
composing stories. 
What is the relationship between object, division of 
labor, and tool? 
Across events: A tension appears between parents and K 
over division of labor and object. In the first event, there 
was no tension because R read and K let him read. B 
wants K to listen to narration, but K wants to handle the 
device (does not want either parents or device to read) 
What is the role of this tension?  

Vignette 1 Reading by device vs. Composing a narrative with pictures  

Vignette 2 Reading by Richard or device vs. Composing a narrative with pictures  

Vignette 3 Parents’ definition of ebook vs. Kalina’s definition of ebook  

Vignette 4 Reading by Richard or device vs. Kalina’s persistence in composing a narrative 
with pictures  

Vignette 5 Reading by Richard vs. Reading as Kalina’s talking to the device  

Tool affordances  

You cannot talk to it! I wasn’t  talking to it. I was just reading. 


