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This research study utilized Q methodology to explore the 

perceptions of New York State K-12 public school teachers 

regarding the concept of being a “renegade teacher,” and the 

relationship to personal happiness and hope.  The authors 

defined “renegade” as those individuals who persist in doing 

what one perceives as the right actions, regardless of potential 

repercussions from peers and/or administrators. Through the 

use of centroid factor analysis and theoretical rotation, two 

factors emerged: Overt Renegade and Quiet Renegade.  The 

researchers found that the majority of the participants acted as 

an overt renegade and in the best interests of the students, 

despite the perceived risks and costs. In contrast, the quiet 

renegade, although sharing some qualities as with the overt 

renegades, preferred to go unnoticed in their actions by others. 

In addition, the very act of taking action, whether overt or 

covert, had a direct influence on personal feelings of 

happiness and hope.
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Findings

The labels given to the emergent factors attempted to portray their primary 

theme.  These labels were determined by separating out shared statements 

between the factors, examining the explanations provided for the highly 

ranked statements, and reinforced by explanatory comments from the 

participant interviews. The two factors were labeled Overt Renegade and 

Quiet Renegade.

This exploratory study utilized a two-prong approach: gaining teacher 

insights from two focus groups into the relationship between happiness and 

hope and teacher as “renegade,” and exploring teacher renegade identity 

through Q methodology.

What is Q Methodology

Q methodology is a systematic mixed methodological research 

approach that focuses on human subjectivity.

OVERT RENEGADE

QUIET RENEGADE

For the focus group interview portion of the study, a total of 14 

public school teachers participated. Seven (all female) were from 

an urban upstate New York school district, while seven (all but 

one were female) were from a rural upstate New York school 

district. 

For the Q methodological portion of the study,  26 New York 

State public school teachers participated, representative of rural, 

suburban and urban school districts.

Overt Renegade

Some comments: “Without my vision, I would not be doing what I 

am doing.”  “I live by my own moral compass.”   “Sometimes you 

must stand alone in order to support change. If everyone was 

afraid of standing along, there would be no one standing at all.”

Quiet Renegade

Some comments: “I do not usually rock the boat in order to make 

[things] better.”  “I believe a person can be strong without making 

a scene.” “Fear of the repercussions keeps me from acting 

sometimes, or else I’ve been aptly programmed to follow the 

rules.”

•Act according to principles

•Do not view themselves as rebellious

•Having like-minded peers is desired 

8 out of 26 participants statistically aligned with 

this theme

•Works individually to make changes quietly 

•Considers risk and the impact of actions carefully 

before acting

•Acts behind the scenes

•Small gains are valued

•Prefers the support of like-minded peers

•Prefers to go unnoticed for actions

18 out of 26 participants statistically aligned with     

this theme

•May perceive themselves as acting subversive 

•Speak out actively 

•Willing to stand alone or with a group

•Consider consequences and risk, but do not allow 

that to dictate if the person will react

•Set goals and desired outcomes for action, a vision 

for change

•Enjoys having like-minded peers

Focus group themes

Renegade: the term ‘renegade’ suggested one is being a 

warrior or militaristic, but no other word was deemed 

appropriate for expressing acting according to one’s beliefs.

Hope and happiness: go hand in hand, and both were 

connected to the direct work of teaching as well as one’s 

“renegade” actions. Moreover, hope was moving towards 

outcomes that are possible, as well as being part of a cultural 

change within education.

Acting according to one’s principles: brought a sense of 

belonging to something bigger, and connecting to a group of 

like-minded colleagues who shared the same vision.

Risk: some participants weighed the risks before speaking 

out or acting as a renegade. The fear of losing one’s teaching 

position, particularly untenured teachers, caused a few to 

hesitate in overt renegade-type behavior. However, many 

continued to act despite risks.

Frustration: most of the frustration experienced concerned 

pushback from administration, some colleagues, education 

policy and state procedures. “Teachers are fighting on so 

many fronts.” “Some of the attacks [from administration and 

other colleagues] can get personal, but you just have to find a 

way to overcome it.”

Collegial support: persistent theme of the need for peer 

support, even though sometimes there was discord. The 

support system, overall, allowed many participants to 

continue in their renegade actions and thrive as a teacher.
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