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Overview and Welcome 
 

To the candidate:  Congratulations, you are about to begin a journey filled with challenge, 

excitement, and professional growth.  Student teaching is a full-time commitment that provides 

you with the opportunity to participate in the full range of teaching responsibilities. You have 

brought with you a vast set of tools and experiences.  Now is the time to apply your knowledge 

and skills and test out your teaching strategies.  Keep in mind, you are not alone in this 

endeavor; there is a whole team of professionals ready to assist you along the way.

 

 The student teaching program is an integrative experience in SUNY Oneontaôs 

professional development program for prospective teachers.  As the capstone experience, student 

teaching provides an opportunity to apply theories of learning and methods of teaching, to 

practice effective teaching strategies, to identify learning and teaching strengths and areas in need 

of improvement, and to further explore oneôs own commitment to the teaching profession.  

 

 The student teaching experience embodies the themes of the Division of Education 

Conceptual Framework that governs the professional education program at SUNY Oneonta: 

 

Theme One: Education Professionals Committed to Academic Excellence 

 

Theme Two: Education Professionals Committed to Best Professional Practices 

 

Theme Three: Education Professionals Committed to Empowerment, Respect for 

Diversity and Social Justice   

 

(See Page 25: Division of Education Conceptual Framework Summary Statement.) 

 

 The experience requires candidates to integrate theory and practice on a daily basis, 

monitor student performance as a result of their teaching, and self-evaluate on a regular basis.  

Student teaching is the culmination of the entire teacher preparation program. 

 

The candidates are enrolled in student teaching as a result of professional screening based 

on professional course work and experiences during the candidatesô education program.  

Candidate placements are arranged through the college and New York State-approved 

elementary and secondary schools.  Cooperating teachers are selected based on criteria 

developed by the building principal/superintendent and the college. Each candidate is assigned to 

a cooperating teacher for each placement, and a college supervisor.  Please see the Directory for 

additional college resources. 
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Getting Started 

 

To the Candidate:  It is the Division of Educationôs intent that you will use this handbook as a 

guide, and maintain ongoing communication with your college supervisor, cooperating teachers, 

and other professionals in the field and on campus.  The following helpful hints are shared to get 

you thinking about your new responsibilities as a student teacher: 

 

1. Read and make use of information contained in this Student Teaching Handbook. 

 

2. Become acquainted with school personnel and their roles and responsibilities. 

 

3. Provide the cooperating teacher with pertinent biographical data (personal and 

professional) by the first meeting.  It is also recommended that the candidate take the 

initiative to inquire about how he/she might become involved in other aspects of the 

overall school program (e.g., after school help sessions, chaperoning a school event). 

 

4.  Conduct yourself as a professional at all times, particularly in relationships with school 

colleagues and students. 

 

5.          Learn and carry out school policies and procedures.  

 

6. Acquire relevant information about students for whom you are responsible. 

 

7.  Refrain from inappropriate discussion of confidential information. 

 

8. Take the initiative in seeking help from the cooperative teacher. 

 

9. Display a willingness to adapt to various situations, to accept criticism, and to learn from 

mistakes. 

 

10. Read professional literature and attend professional workshops. 

 

11. After consultation with the cooperating teacher, arrange to observe other teachers. 

 

12.       Work with a diverse student population throughout the assignment.  This will include 

lesson planning and teaching that demonstrates recognition of the exceptional student 

(e.g., academically gifted, learning disabled, emotional or physically challenged).  

Planning for differences posed by culturally and linguistically diverse students should 

also be evident. 

 

13. Complete self-evaluation forms as required by the college supervisor. 

 

14. Inform the college supervisor of progress made and problems encountered. 
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Student Teaching Performance Tasks and Assessments 
 

Student Teaching Performance Tasks 

 

 A. Planning, Teaching and Reflecting 

 

 1. Lesson Plans 

 

 Throughout student teaching, the candidate is expected to write detailed 

lesson plans with behavioral objectives tied to the New York State Learning 

Standards. (See Pages 58-66: sample lesson plan formats.)  The lesson plans 

should incorporate the use of multiple assessments, both qualitative and 

quantitative (e.g., observations, questioning strategies that result in studentsô oral 

and written responses, quiz items), the use of technology as a tool to facilitate 

student learning, adaptations for students with special needs, and ideas for family 

outreach.  The actual written plan must follow a format upon which the student 

teacher and the cooperating teacher have mutually agreed. Unless otherwise 

stated, plans should be submitted to the cooperating teacher two days in advance 

of teaching the lesson. 

 

 Post-Lesson Reflections ï Since some of the candidateôs most important 

learning will come from reflections on lessons already taught, it will be important 

to use all these teaching experiences to the best advantage.  After each lesson, the 

candidate is asked to write a brief reflection, sharing what was learned from the 

experience.  This may take the form of a journal entry or a reflection page 

attached to the lesson plan.  Consider whether objectives were met, what 

strategies worked well, what follow-up measures need to occur, and what 

modifications should be made if the lesson was taught again. 

 

(See page 61: Lesson Plan Reflection Questions) 

 

(See page 29: Guideline for Planning and Reflecting, submitted by Helen M. 

Lounsbury, College Supervisor at SUNY Oneonta.) 

 

(See pages 32-33: Profession Disposition Survey) 

 

 2. Videotaped Lesson and Self-Evaluation 

 

 During the first placement, the candidate is expected to videotape one 

lesson and write a self-evaluation.  If possible, the candidate should compare this 

video to one done in Methods and highlight areas of growth and areas still in need 

of practice. Check with the school policy on videotaping.  (If necessary, use the 

Videotape Authorization Form found on page 34.)  The candidate should view the 

tape as an objective observer, commenting on the content of the lesson, the 

strategies employed, particular teaching strengths, areas in need of improvement, 

and ideas for modification.   
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 During the second placement, the candidate is expected to videotape one 

lesson and if possible, coordinate that videotaping with anotherôs ñliveò 

observation of the same lesson. The candidate may wish to coordinate with the 

college supervisor, cooperating teacher, another teacher or administrator to 

observe the lesson and provide written feedback.  The candidate is expected to 

view the tape, address the written feedback, and include any personal and 

pedagogical comments in a self-evaluation.   

 

 Each self-evaluation should be about two pages in length.  The videotaped 

lesson and self-evaluation should be completed before solo week.  If videotaping 

is not permitted, use an audiotape.   

 

3.  Unit Plan vs. Teacher Work Sample  

 

 The candidate is expected to design a unit which reflects curriculum goals 

and is aligned with the New York State Learning Standards.  The candidate 

should work with the cooperating teacher to determine the content area, and to 

establish an appropriate time frame to implement the unit and evaluate. The 

candidate must submit the unit plan to the cooperating teacher and college 

supervisor for review and approval, prior to implementation. (See pages 70-83.) 

 

 The candidate is required to provide evidence that s/he has had a positive 

effect on the learning of K-6 students.  This evidence is provided through a 

Teacher Work Sample.  Much of the information may be abstracted directly from 

the unit plan.  The Teacher Work Sample is a unit plan outline, consisting of: the 

description of three sequential lessons, a means to assess studentsô performance, 

and an analysis of the studentsô learning.  Please see pages 72-91 for the Oneonta 

Teacher Work Sample: A Guide to Preparation and Scoring. 

 

 One Teacher Work Sample is required.  The candidate can decide whether 

to complete the Teacher Work Sample assignment during the first or second 

placement.  The Teacher Work Sample will be evaluated by the college 

supervisor, using the Teacher Work Sample Scoring Rubric (see pages 84-91). 

Copies of candidatesô Teacher Work Samples along with the scored Rubric will 

be sent to the OEAFE at the end of each semester as contributing evidence in 

documenting K-6 student learning.  

 

 In summary, one Teacher Work Sample is required, and can take place 

during either placement.  One unit is required for each placement; however, 

during one of the placements a unit may be substituted with a learning center. 

(See page 67 for Learning Center components, submitted by Anita Tobler, 

College Supervisor at SUNY Oneonta). 

 

 

 



 
 -8- 

B.   Classroom Research 

 

1. Child Study/Action Research Project ï to be done at each placement 

 

 In consultation with the cooperating teacher, the candidate will select a 

child of interest to focus on, and keep daily anecdotal records for a minimum of 

two weeks. (See page 54: Observation Guide. and see page 55: Things to Look for 

when Observing a Child: A List, submitted by Helen M. Lounsbury, College 

Supervisor at SUNY Oneonta).  The candidate will consult student records and 

draw upon the cooperating teacherôs knowledge and expertise.  The candidate will 

provide observations and preliminary conclusions based on evidence.  Anecdotal 

notes should be no less than three pages.  This is the first part of the Action 

Research Project. 

 

 The second part of the Action Research Project should include the 

preliminary analysis of the child selected above, and incorporate research done by 

the candidate relevant to this case.  For example, if the candidate were to select a 

child with attention deficit, it would be expected that the candidate would locate 

and review at least two research articles on that topic. The candidate would decide 

on a researched-based ñaction planò for dealing with the childôs problem, and 

implement a realistic plan. The candidate would write a detailed account of what 

was implemented to effectively work with the child, and what took place as a 

result of these actions. The candidate would include a brief self-evaluation of 

his/her role in this study along with ideas for future study and/or modifications. 

The account should be about three pages in length. (See page 56: Action Research 

Project Guide, submitted by Helen M. Lounsbury, College Supervisor at SUNY 

Oneonta) 

 

 The Child Study/Action Research Project will be evaluated by the College 

Supervisor using the Child Study/Action Research Project Checklist.  (See page 

57.) 

 

C.        Professional Exit Portfolio 

 

 Beginning with the first education course and continuing through methods 

and student teaching, candidates compile a Developmental Portfolio to document 

their knowledge, skills, dispositions and professional growth.  The Developmental 

Portfolio is reviewed at the end of EDUC 106 and at the end of the methods 

semester. Towards the end of the student teaching semester, candidates select 

their best work in the designated categories below to compile a ñshowcaseò 

Professional Exit Portfolio: 
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I.  Table of Contents 

II. Introduction 

 Resume 

 Philosophy of teaching 

 Field work matrix 

III. Academic and Professional Excellence 

 Representative work in specific content areas 

Evidence of pedagogical knowledge (e.g., lesson observations and  

 reflections) 

 Connections to the appropriate NYS Learning Standards 

IV. Best Professional Practices 

 Statement on classroom environment 

 Statement on classroom motivation and management 

 Representative samples of best practices as a teacher and resulting samples 

  of student work (e.g., lesson plans, unit plan, teacher work sample) 

 Evidence of technology integration in teaching and resulting evidence of 

  student learning  

 Samples of multiple forms of assessment and resulting evidence of student 

  learning 

V.  Empowerment, Diversity and Social Justice 

 Evidence of fostering collaboration with family and community 

 Statement of teaching to diverse populations 

Samples of instructional strategies and assessment adapted for diverse 

 populations (e.g., child study/action research project) 

Evidence of awareness and involvement in social justice issues 

Realistic plan for promoting social justice 

 

 It is intended that candidates will present their portfolios to the college supervisor 

during a final session held with all the supervisorôs student teachers.  The college 

supervisor will randomly select one or two sections for each candidate to orally present, 

with the supportive documentation. The group should provide supportive feedback and 

constructive suggestion to each candidate for presenting the portfolio in future job 

interviews.   

 

 The Professional Exit Portfolio will be evaluated by the College Supervisor using 

the Professional Exit Portfolio Rubric.  (See page 95.)  
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II.  Student Teaching Assessments 

 

A.         Midpoint/Final Conferences and Evaluations 

 

 The college supervisor is expected to schedule a 3-way (Candidate, Cooperating 

Teacher and College Supervisor) midpoint conference and final conference for each 

placement.  Photocopies of the Teacher Candidate: Final Evaluation form will serve as the 

midpoint evaluation form (See pages 37-40).  It is expected that each individual will 

complete the form prior to each 3-way conference.  Items on the Teacher Candidate: Final 

Evaluation forms are directly tied to the Division of Education Conceptual Framework. 

During each conference, participants will compare evaluations of the candidate in terms of 

evidence in planning and instruction.  Those areas in need of work should be highlighted 

along with plans and strategies for improvement.  The red scantron Teacher Candidate: Final 

Evaluation form needs to be completed at the end of each placement by the cooperating 

teacher and college supervisor, and then forwarded to the OEAFE.   The candidateôs final 

evaluation form should be placed in his or her Exit Portfolio.   

 

 College supervisors may schedule individual conferences and/or group seminars 

with candidates as needed.  Candidates will have individual conferences with their 

cooperating teachers as well.  

  

B. Solo Week 

 

 Solo Week is defined as the time when the candidate takes the primary 

responsibility for organization and procedures of the class under the continued observation of 

the cooperating teacher.  Please note, if the cooperating teacher is absent, a substitute teacher 

needs to be present for liability reasons.  The candidate, in consultation with the cooperating 

teacher should plan for a solo week. (Check school calendar to avoid testing dates, field trips 

and assemblies).  Generally, the unit plan takes more than a week to implement; therefore, 

the candidate should begin the implementation of the unit plan before solo week.  It is 

suggested, that at least a few days be left after solo week and before the end date of the 

placement to allow time to return the class to the cooperating teacher and to observe other 

teachers in other classes. 

 

C. Cumulative Record 

 

 The college supervisor will complete the Cumulative Record for each candidate.  

The Cumulative Record is due to the Office of Education Advisement and Field 

Experience at the end of the second placement.  (See page 51.)   
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Professional Behavior of Candidates 
 

 Dress and act professionally at all times. 

 

 Observe the cooperating teacher and give special attention to classroom organization and 

management routines. 

 

 Assume responsibility for classroom management and physical appearance of the room, the 

care of equipment and materials, the safety of the students, and other administrative routines. 

 

 Be receptive to suggestions and constructive feedback about teaching. 

 

 Keep and submit accurate, updated records, lesson plans, journals, and portfolio materials as 

required by the cooperating teacher, and/or college supervisor. 

 

 Handle all confidential information in an ethical manner. 

 

 Refrain from criticism of any phase of the schoolôs operation.  Questions about the purpose 

and/or implementation of policies is appropriate, but criticism is not. 

 

 Refrain from starting or repeating rumors or gossip. 

 

 Do not at any time discuss a particular student by name, except in professional sessions with 

the cooperating teacher, principal or college supervisor. 

 

 Avoid corporal punishment under any circumstances.   
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Policies and Procedures 
 

Attendance Polices 

 

Candidates are obligated to follow the school calendar of their assignment.  This would 

include daily attendance at school, attendance at faculty, professional, and in-service meetings, 

and duties assigned before and after regular school hours.  Candidates are expected to arrive and 

depart each school day at the time designated by the cooperating teacher.  Attendance at other 

events that require teacher participation may be assigned by the cooperating teacher, principal, or 

college supervisor (e.g., PTA meetings, school dances, parent conferences).  Candidates will take 

vacation time according to the school calendar rather than the SUNY Oneonta calendar.   

 

Illness 

 

Candidates are expected to notify their cooperating teacher as soon as possible if illness 

prevents them from being in attendance.  In most cases, a call to the cooperating teacherôs home 

is expected in addition to notifying the school office.  In addition, the college supervisor should 

also be notified.  In such a situation, it is expected that the candidate will confer with the 

cooperating teacher on the plans for that day. 

 

If more than 1 or 2 days of absences occur, a doctorôs excuse may be required by the 

Office of Education Advisement and Field Experience.  Excessive absence due to illness or 

personal situations may result in the extension or reassignment of the placement by the 

Coordinator of the Office of Education Advisement and Field Experience.  Non-approved 

absences may result in the candidateôs removal from the placement. 

 

Full Time Experience 

 

Student teaching is a full time  responsibility.  Participation in extracurricular college 

activities should never interfere with the student teaching assignment.  Any special requests need 

to be made in writing to the Coordinator of Educational Advisement and Field Experience 

Office. 

 

Personal Leave 

 

In the event that it is necessary to be absent for a personal reason (e.g., death in family), 

notification must be given to the cooperating teacher and college supervisor in advance of the 

absence, if possible. 

 

Employment During Student Teaching 

 

The Division of Education discourages candidates from being employed during their 

student teaching experience.  The student teaching experience requires a total and full-time 

commitment outside regular school hours. 
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Student Teachers May Not Act as Substitute Teachers 

 

 All parties involved acknowledge the fact that student teaching is an apprenticeship and 

that a student teacher will always be under the supervision of a cooperating teacher.  Due to these 

expectations, the student teacher may not act as a paid or unpaid substitute teacher during his/her 

student teaching placement. 

 

Teacher Strikes and Job Actions 

 

Neither the college nor candidates have a contractual agreement with the school system; 

candidates are participating in a long-term academic experience at the invitation of the school 

system.  Thus, candidates are not involved in determining policies or procedures of the school or 

teachersô associations or unions.  In the event that a job action or strike situation should arise 

during a candidateôs placement at the school, the following procedures should be followed: 

 

 The candidate should inform the college supervisor as to the possibility of a job action. 

 

 The candidate should maintain a neutral stance regarding the job action and not engage 

directly in the activity or related activities, such as preparation of flyers or mailings. 

 

 At the commencement of a strike, the candidate must contact the college supervisor (or other 

designated emergency contact person at the college) to receive further instructions. 

 

 If the strike continues past three days, the candidateôs placement will likely be changed to 

another school system.  (This may be done earlier at the discretion of the college supervisor.) 

 

Policy Prohibiting Sexual Harassment 

 

Sexual harassment is an unlawful practice, referring to any unwanted verbal or physical 

sexual advance or sexually-explicit derogatory statement made by someone in the classroom or 

workplace that is offensive or that causes the recipient discomfort or humiliation or that 

interferes with the recipientôs education or job performance.  It is the policy of the State 

University of New York, College at Oneonta, to take affirmative action to provide an 

environment where employees and candidates are free from sexual harassment.   

 

The candidate is responsible for the safety and comfort of all students.  No harassment of 

students by students can be tolerated.  Candidates should be aware of their behavior with 

students, especially those in early adolescence.  Touching students of the opposite sex, even 

simple expressions of care and concern, could be misinterpreted and should be used cautiously. 

 

Military Service and Training Policy 

 

If there is a possibility that a candidate may be called to military service or training, it is 

recommended that the candidate meet with the Coordinator of Education Advisement and Field 

Experience to discuss a plan to fulfill the degree requirements.   
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Felony and/or Misdemeanor Convictions Policy  (related to Student Teaching) 

 

The important issue of felony and misdemeanor convictions is presented to candidates 

in EDUC 106, and again during Methods.  In Methods, just prior to the student teaching 

assignment, the prospective student teacher must fill out the Crime Conviction Sheet.  This topic 

is brought up as early as possible so that candidates realize they may not be able to complete 

fieldwork and/or student teaching, complete their coursework or earn teacher certification if they 

have a misdemeanor or felony.  It is important that student candidates realize that a felony or 

misdemeanor conviction may affect their ability to receive certification from the State of New 

York.  This information is officially determined when Fingerprinting and Criminal History 

Checks are completed by the State Education Department during the certification application 

procedure.  

  

          Candidates, who have been charged and/or convicted of felonies and/or misdemeanors, 

should direct any questions to the Office of Education Advisement and Field Experience in 

Fitzelle Hall.  All information will be confidential.  Each situation will be reviewed on an 

individual basis.  The Assistant Dean will request, at the candidateôs expense, a copy of the 

original deposition of the case in order to review these documents and take appropriate action.  

Certain crimes are considered more serious than others in the evaluation process, and can 

possibly deter any chance of certification.  The nature of the crime, its recency and frequency are 

the factors considered when deciding on potential certification.  If a candidate has a felony or 

misdemeanor charge, and working with children or youth is determined to be inappropriate, the 

OEAFE will not set up a fieldwork experience for this candidate. 

 

Candidate Termination Policy 
 

Termination procedures are rare; however, any of the following conditions may be cause for 

termination of a candidateôs placement in a field assignment: 

 

 The classroom studentsô learning is significantly impeded due to the candidateôs lack of 

content knowledge. 

 The classroom studentsô learning is significantly impeded due to inadequate planning by the 

candidate. 

 The classroom studentsô learning is significantly impeded due to the candidateôs inadequate 

classroom management and/or discipline. 

 The classroom studentsô learning is significantly impeded due to the candidateôs deficiency in 

oral and written communication skills. 

 There is documented evidence of ethical impropriety, violation(s) of community standards or 

practice, or improper professional judgments on the part of the candidate. 

 There is documented evidence of inappropriate personal or professional behavior by the 

candidate. 

 

Occasionally, a school administrator will request that a candidate be removed from the school.  

As candidates are guests in the school, the College must defer to the building administratorôs 

request.  The removal may or may not result in the termination of Student Teaching. 
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Procedures for Termination of Student Teaching 
 

1. College supervisors and cooperating teachers will document the causes for 

recommendation of termination with written observations, logs, notes, videotapes, or 

formal evaluations of the candidateôs performance. 

 

2. Once a cooperating teacher or college supervisor judges that there is cause for 

termination, the college supervisor presents documentation to the Coordinator of the 

Office of Education Advisement and Field Experience 

 

3. The Coordinator will meet with the candidate and determine if the case warrants 

termination. 

 

4. In certain cases, the candidate may be given another opportunity for a student teaching 

experience.  A remediation plan will be devised in an attempt to ensure that the candidate 

has a successful experience.  An individualized plan may include: 

 

 additional course work 

 additional training in the deficit area(s) 

 support services offered by the college. 

 

If a remediation plan is not possible, or requirements of the plan are not satisfactorily 

completed, termination from the program will be final . 

 

5. If problems continue after the second assignment, the candidate will be terminated from 

the certification program. 
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New York State Regulations 

 

 

Laws of New York - By Authority Chapter 128 

 

The following education law pertains to the obligation of certain school authorities to protect 

practice teachers from liability for negligence.  

 

The People of the State of New York, represented in Senate and Assembly, do enact as follows: 

 

Section 1.  Section three thousand twenty-three of the education law, as added by chapter 

five hundred eighty-three of laws of nineteen hundred fifty-five, is hereby amended to read as 

follows. 

 

   3023. Liability of a board of education, trustee, trustees, or board of cooperative 

educational services. 

 

Notwithstanding any inconsistent provision of law, general, specific, or local, or the 

limitation contained in the provisions of any city chapter, it shall be the duty of each board of 

education, trustee or trustees, in any school district having a population of less than one million, 

and each board of cooperative educational services established pursuant to section nineteen 

hundred fifty of this chapter, to save harmless and protect all teachers, practice or cadet teachers, 

authorized participants in a school volunteer program, and members of supervisory and 

administrative staff or employees from financial loss arising out of any claim, demand, suit or 

judgment by reason of alleged negligence or other act resulting in accidental bodily injury to any 

person, or accidental damage to the property of any person within or without the school building, 

provided such teacher, practice or cadet teacher, authorized participant in a school volunteer 

program, or member of the supervisory or administrative staff or employee at the time of the 

accident or injury was acting in the discharge of his duties and/or under the direction of said 

board of education, trustee, trustees or board of cooperative educational services; and said board 

of education, trustee, trustees or board of cooperative educational services may arrange for and 

maintain appropriate insurance with any insurance company created by or under the laws of this 

state or in any insurance company authorized by law to transact business in this state, or such 

insurers to maintain the aforesaid protection.  A board of education, trustee, board of trustees, or 

board of cooperative educational services, however, shall not be subject to the duty imposed by 

this section, unless such teacher, practice or cadet teacher, authorized participant in a school 

volunteer program, or member of the supervisory and administrative staff or employee shall, 

within ten days of the time he is served with any summons, complaint, process, notice, demand 

or pleading, deliver the original or a copy of the same to such board of education, trustee, 

trustees or board of cooperative educational services. 

As amended L. 1976, c 844,   1. 

 

To the candidate:  The above law refers to the fact that the schoolôs insurance covers you while 

you are in the school building. 
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Training in Child Abuse Recognition and Reporting and Violence Prevention (S.A.V.E.) 

 

New York State requires all applicants for teaching certification to have taken a certified 

course in Child Abuse Recognition and Reporting and Violence Prevention (S.A.V.E.).   

 

Important Note:  If you have successfully completed EDUC 213: Education Law 

Requirements Related to Health and Safety Issues at SUNY College at Oneonta, you have 

already completed the Child Abuse Recognition/Reporting and Violence Prevention 

requirements for certification. 

 

If you are still in need of the Child Abuse Recognition and Reporting Seminar and/or the 

Violence Prevention (S.A.V.E.) Seminar, please contact the Office of Education Advisement and 

Field Experience for more information.  The Child Abuse Recognition and Reporting Seminar is 

available online @ www.mssny.org and the Violence Prevention Seminar (S.A.V.E.) is available 

on videotape at the Milne Library. 

 

Fingerprinting  

 

 Most schools do not require fingerprinting of student teachers as student teachers are 

considered ñvolunteers.ò   Fingerprinting is required by the State of New York for teacher 

certification.   

 

 Chapter 180 of the Laws of 2000, the Safe Schools Against Violence in Education Act 

(SAVE) requires the New York State Education Department to request a criminal history 

background check of all applicants for certification as a school teacher or school administrator on 

or after July 1, 2001 through the submission of fingerprints to the Division of Criminal Justice 

Services (DCJS) and the Federal Bureau of Investigation (FBI).  This legislation also mandates 

that all prospective employees of school districts hired on or after July 1, 2001 be fingerprinted 

and cleared for employment by the Department. 

 

Fingerprinting kits are distributed to candidates during the Student Teaching Placement Meeting 

at the end of the Methods Semester.  Fingerprinting kits are also available at the Office of 

Education Advisement and Field Experience in Fitzelle Hall 211.  If a candidate has already been 

fingerprinted for employment in a school district (e.g. substitute teaching), the candidate must 

contact OSPRA (ospra@mail.nysed.gov or 518-473-2998) to alert the state that the fingerprints 

must be registered now for certification. Any questions regarding fingerprinting may be directed 

to the Office of Education Advisement and Field Experience.

http://www.mssny.org/
mailto:ospra@mail.nysed.gov
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INFORMATION FOR THE COOPERATING TEACHER

 The following guidelines are intended to assist cooperating teachers and to clarify their 

responsibilities.  It is recommended that the cooperating teacher: 

 

A.  Prepare for the candidate. 

 

 Attempt to enhance the status of the candidate in the classroom by preparing students and 

parents for the arrival of a new teacher and by encouraging their acceptance of and 

cooperation with the candidate.  Consider sending home a letter to parents to make them 

aware of the candidateôs arrival. 

 

 Provide a work area for the candidate, including a desk or desk space, shelves, and a place 

for planning, if possible. 

 

 Provide the candidate with instructional resources and texts. 

 

 Share your own teaching philosophy and objectives with the candidate. 

 

 Have open dialogue with the college supervisor regarding policies and procedures. 

 

B.  Orient the candidate. (See pages 26-28: Getting Acquainted Checklist) 

 

 Introduce candidate to colleagues, administrators, and other staff members. 

 

 Introduce the candidate to the various classes of students, emphasizing his/her status as a 

teacher and his/her interests or achievements. 

 

 Familiarize the candidate with the students' names, special needs (i.e.,  IEPôs, labels,  

      one-on-one aides), interests, and community background. 

 

 Acquaint the candidate with the students' cumulative records and the manner in which they 

are maintained and used. 

 

 Provide the candidate with a class schedule and with a school handbook. 

 

 Familiarize the candidate with school policies and procedures regarding such things as:  

facilities, records and reports, and classroom management practices. 

 

 Acquaint the candidate with (1) available supplies, (2) instructional materials and resources, 

(3) duplicating machines, (4) audio-visual equipment, (5) available computer lab(s), and (6) 

the library. 

 

 Share your expectations for the experience with the candidate. 
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C.  Explain routines and management techniques used in the classroom. 

 

 Plan with the candidate and the college supervisor a tentative timeline for assigning teaching 

responsibilities to the candidate. (See pages 52-53: Suggested Timeline.) 

 

 Clarify the candidate's responsibilities regarding school hours, clerical duties, scheduled 

conferences, and other commitments. 

 

D.  Assist the candidate in becoming a professional 

 

 Respect the candidate as a partner in the responsibility for his/her own growth as a teacher. 

 

 Provide for a variety of professional experiences, such as attending professional and staff 

meetings, PTA meetings and after school functions such as school concerts, science fair, etc. 

 

E.  Assist in Lesson Planning. 

 

 Use cooperative planning during the student teaching experience. 

 

 Guide the student to become a self-initiated planner. 

 

 Acquaint the candidate with your long range goals and plans, and with what has occurred 

before their arrival and what will probably follow it (e.g. share curriculum guide and plans 

for the semester and year). 

 

 Assist the candidate in considering the learning abilities of students when developing lesson 

plans. 

 

 Review the candidate's lesson plan and offer suggestions well in advance of when the lesson 

will be implemented.  (See pages 58-66: Sample Lesson Plan Formats.) 

 

 Encourage the candidate to think through objectives and to decide which teaching techniques 

will best meet those objectives. 

 

 View planning as a basis for later evaluation and analysis of a lesson. 

 

 Assist candidate in selecting topic for the unit and review and approve candidateôs unit plan 

before implementation. (See pages 70-83.)

 

F.  Guide the candidate. 

 

 Suggest and, if possible, model the use of various teaching strategies and materials. 
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 Explain and, when appropriate, demonstrate techniques for establishing and maintaining 

classroom control. 

 

 Encourage the candidate to take an interest in the individual needs and progress of each 

student. 

 

 Guide the candidate in the development of his or her own individual style of teaching. 

 

 Encourage the candidate to develop and implement a variety of teaching techniques. 

 

 Determine the pace at which the candidate should increase his or her teaching 

responsibilities (according to his or her readiness and in cooperation with the college 

supervisor). 

 

 Provide the candidate with the opportunity to establish his or her own authority and rapport 

with the classes of students. 

 

G.  Assist the candidate in planning for observations. 

 

 Assist the candidate in scheduling observations of other teachers in consultation with the 

school administration and the college supervisor. 

 

 Help the candidate to analyze and to evaluate the teaching that has been observed. 

 

 Assist the candidate in planning to observe, and possibly to participate in, the supervision of 

an extra-curricular activity. 

 

H.  Observe the candidate. 

 

 At least initially, try to observe at least one lesson taught by the candidate each day, and 

provide informal feedback (observational notes and suggestions). 

 

 At least once a week, formally observe a lesson and provide written feedback. 

 

 Keep written notes on the candidateôs general performance, to share with the candidate and 

the college supervisor.  Please complete the Weekly Appraisal .  (See page 35.) 

 

 Guide the candidate in arranging for the video taping (audio taping) of lessons taught by the 

candidate. 
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I.    Confer with the candidate. 

 

 If possible, select a place that will allow privacy. 

 

 Attempt to create an atmosphere that will allow a free flow of ideas. 

 

 Consider scheduling conferences for specific times on a regular basis (daily preferred, if 

possible). 

 

 Possibly schedule conferences to discuss topics agreed upon in advance, such as planning or 

evaluation. 

 

 Participate in three-way conferences with the candidate and the college supervisor. 

 

J.  Evaluate the candidate. 

 

 Review evaluation forms with the candidate and the college supervisor. 

 

 Consider growth, not evaluation per se, as the real purpose of assessment. 

 

 Assess and record, in cooperation with the candidate, their progress. 

 

 Emphasize the strengths and progress of the candidate, as well as any weaknesses. 

 

 Encourage the candidate to engage in self-evaluation of professional experiences. 

 

 Help provide a cumulative look at the candidateôs progress and provide input for the Teacher 

Candidate: Final Evaluation form. (See pages 37-40.)  With the help of College Supervisors 

and Cooperating Teachers, the O.E.A.F.E. created an Indicators Rubric to operationalize the 

items on the Final Evaluation Form (Please see pages 43-50). 

 

 Reserve the right to remove an ineffective/unmotivated candidate. 

 

 Provide a written evaluation of the respective college supervisor  

 

 Provide a recommendation of the candidate to the Office of Career Development (if 

requested by the candidate).   

 

K.   Evaluate the college supervisor 

 

    Complete the Evaluation of College Supervisor and return to the Office of Education 

Advisement and Field Experience.  (See page 42 for sample.)  The college supervisor will 

provide you with the form.  The college supervisor will complete the Supervisorôs 

Evaluation of the Cooperating Teacher.  (See page 41 for sample.) 
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 INFORMATION FOR THE COLLEGE SUPERVISOR 

 
The college supervisor is responsible for supporting cooperating teachers and 

administrators in their work with candidates. The following recommended guidelines are 

intended to clarify the responsibilities of the college supervisor.  Cooperating teachers and school 

administrators should not hesitate to seek assistance from the college supervisor in areas not 

specifically mentioned below. 

 

It is recommended that the college supervisor:    

 

A.   Serve as a liaison between the college and the cooperating schools. 

 

B.   Serve as a liaison between the cooperating teacher and the student teaching program 

through: 

 

 explaining the philosophy, goals, and policies of the student teaching program. 

 

 informing the cooperating teacher of the written records and reports required of them, 

and their nature, purpose and due dates. 

 

 informing the cooperating teacher of the written records, reports, and seminars 

required of the candidate, and their nature, purpose, and due dates. 

 

C.  Serve as a resource person in the area of teaching specialization. 

    

D.  Confer with the cooperating teacher regularly. 

 

E.  Work with the cooperating teacher (1) in planning a variety of teaching experiences for 

the candidate and (2) in scheduling increased and/or changed responsibilities for the 

candidate. 

 

F.  Guide the progress of the candidate through: 

   

 orienting candidate to Division of Educationôs expectations and guidelines. 

 

 observing the candidate at least every 5-7 working days. 

 

 making written comments on observations of the candidate available to both the 

cooperating teacher and the candidate.  (See page 36 for sample form.)   

 

 conferring with the candidate to cooperatively analyze their teaching performance. 

 

 counseling the candidate concerning problems of adjustment to his/her teaching role. 

 

 scheduling three-way conferences with the cooperating teacher and the candidate 

when appropriate. 
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 informing the candidate of favorable aspects of their teaching performance, as well as 

areas in need of improvement. 

 

 making the candidate aware of ways by which their teaching might be modified to 

increase its effectiveness. 

 

 making the candidate aware of teaching strategies, techniques, and materials that 

might be used to improve their teaching performance. 

 

G.  Direct all three-way evaluation conferences which should take place at the midpoint and 

  end of each placement.  Please use the Teacher Candidate: Final Evaluation form as the 

guide for these conferences.  (See pages 37-40.) With the help of College Supervisors and 

Cooperating Teachers, the O.E.A.F.E. created an Indicators Rubric to operationalize the 

items on the Final Evaluation Form (Please see pages 43-50). 

 

H. Serve as a liaison in the documentation of candidate performance.  The Office of 

Education Advisement and Field Experiences is required to randomly review and 

document candidate performance.  Please be prepared to forward copies of candidatesô 

work along with completed rubrics to the OEAFE.  

 

I. Evaluate the Teacher Work Sample, using the Teacher Work Sample Scoring Rubric. 

(See pages 84-91)  Copies of candidatesô Teacher Work Samples along with the scored 

Rubric should be sent to the OEAFE at the end of each semester as contributing evidence 

in documenting K-6 student learning.  

 

J. Evaluate the Unit Plan using the Teacher Work Sample Scoring Rubric (Standards 

1,2,3,4,5). 

 

K. Evaluate the Child Study/Action Research Project, using the Child Study/Action 

Research Project Checklist.  (See page 57.) 

 

L. Review and evaluate the candidatesô Professional Exit portfolios using the Professional 

Exit Portfolio Rubric.  (See page 95.)   During a final session held with all the 

supervisorôs student teachers, the college supervisor will randomly select one or two 

sections for each candidate to orally present, with the supportive documentation. The 

group should provide supportive feedback and constructive suggestion to each candidate 

for presenting the portfolio in future job interviews.   

 

M. Complete the Cumulative Record for each candidate.  (See page 51.) 

 

N. Complete the Evaluation of Cooperating Teacher.  (See page 41 for sample.)  

 

O. Provide Cooperating Teachers and Candidates with the Evaluation of Supervisor form.  

(See page 42 for sample.) 
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INFORMATION FOR ADMINISTRATORS 

 IN COOPERATING SCHOOLS 

 
The role of administrators in cooperating schools, as we envision it, is to facilitate the 

student teaching program by assisting the various persons involved in that program. 

Administrators' effectiveness in this role is necessarily attenuated by the limitations of time and 

opportunity.  It is recommended that within these limitations school administrators: 

 

A.   Assist in identifying potential cooperating teachers, excluding teachers who have 

expressed negative attitudes toward working with candidates. 

 

B.   Help to create an atmosphere of acceptance for the student teaching program. 

 

C.   Set a favorable tone for the student teaching program through their interest in the student 

teaching. 

 

D.   Assist in the orientation of the candidate through: 

 

 helping to acquaint the candidate with the school building, perhaps by a tour, if time 

permits. 

 

 providing the candidate with a faculty or school handbook, if one is available. 

 

 helping the candidate to interpret school policies. 

 

 providing facilities, such as a desk and a mailbox, for the candidate, if feasible. 

 

E.   Invite the candidate to attend school-parent group meetings, to give the candidate prestige 

in the eyes of parents. 
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SUNY Oneonta Division of Education 

Conceptual Framework: Summary Statement 

Education Professionals Committed to Excellence 

 

Educational Professionals Committed to Academic Excellence 

Objective 1.1: Candidates demonstrate liberal arts content knowledge. 

Objective 1.2: Candidates demonstrate professional education knowledge. 

Objective 1.3: Candidates demonstrate effective communication skills: reading, writing, 

  speaking, listening 

Objective 1.4: Candidates demonstrate ability to critically analyze, synthesize and apply liberal  

 arts content knowledge, professional education knowledge, and effective  

  communication skills. 

 

Educational Professionals Committed to Teaching and Counseling Practices Grounded in Current 

Theory and Research  

Objective 2.1: Candidates demonstrate the ability to design and implement effective lessons. 

Objective 2.2: Candidates demonstrate ability to use various formal and informal  

  assessment strategies and apply the resulting data to inform their 

  professional practice. 

Objective 2.3: Candidates demonstrate the ability to use appropriate management techniques  

  in a variety of school settings. 

Objective 2.4: Candidates demonstrate the ability to collaborate with staff, parents, and non- 

  school based organizations. 

Objective 2.5: Candidates demonstrate the ability to be reflective learners and apply the 

 results to inform their professional practice. 

Objective 2.6: Candidates demonstrate knowledge about current educational research to  

  implement appropriate changes based on that research. 

Objective 2.7: Candidates demonstrate a personal educational philosophy and are able to  

  develop and express personal opinions on relevant educational and social  

  issues. 

 

Educational Professionals Who Respect Diversity and are Committed to Empowerment, Equity, 

Inclusion and Social Justice 

Objective 3.1: Candidates create empowering educational environments for all learners. 

Objective 3.2: Candidates know and adhere to the New York State Code of Ethics for 

Educators to guide their practice and interactions with students, staff,  

community, families and peers. 

Objective 3.3: Candidates demonstrate the understanding that knowledge and skills are  

empowering for themselves and their students.  

Objective 3.4: Candidates demonstrate knowledge and respect for diversity. 

Objective 3.5: Candidates demonstrate abilities to adapt instructional opportunities to  

  diverse populations of learners. 

Objective 3.6: Candidates demonstrate knowledge of social justice issues to become active  

  citizens. 

 

 

January 2009 
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GETTING ACQUAINTED CHECKLIST  

 

 
 
YES     NO 

 
ARE YOU FAMILIAR WITH - 

 
YES     NO 

 
CAN YOU LOCATE - 

 
 ___     ___ 

 
morning arrival time? 

 
 ___     ___ 

 
the central administrative office? 

 
 ___     ___ 

 
departure time? 

 
 ___     ___ 

 
location of supplies? 

 
 ___     ___ 

 
responsibility on the playground? 

 
 ___     ___ 

 
the pupilsô library? 

 
 ___     ___ 

 
hall duty? 

 
 ___     ___ 

 
the cafeteria? 

 
 ___     ___ 

 
responsibility in the lunch room? 

 
 ___     ___ 

 
the auditorium? 

 
 ___     ___ 

 
special teacher schedules? 

 
 ___     ___ 

 
the playground areas? 

 
 ___     ___ 

 
lunch orders and schedules? 

 
 ___     ___ 

 
the duplicating facilities? 

 
 ___     ___ 

 
fire drill procedures? 

 
 ___     ___ 

 
the audio-visual aids? 

 
 ___     ___ 

 
safety procedures? 

 
 ___     ___ 

 
the professional library? 

 
 ___     ___ 

 
universal health precautions? 

 
 ___     ___ 

 
the curriculum center? 

 
 ___     ___ 

 
civil defense procedure? 

 
 ___     ___ 

 
the computer facilities? 

 
 ___     ___ 

 
procedure for purchasing and serving 

food? 

 
 ___     ___ 

 
the nurseôs office? 

 
 ___     ___ 

 
method of checking daily attendance? 

 
 ___     ___ 

 
First Aid Kit? 

 
 ___     ___ 

 
handling of attendance reports? 

 
YES     NO 

 
DO YOU HAVE -  

 
 ___     ___ 

 
procedure for excusing pupils to leave 

building? 

 
 ___     ___ 

 
a desk of your own? 

 
 ___     ___ 

 
schedule of subjects and activities? 

 
 ___     ___ 

 
a definite conference time? 

 
 ___     ___ 

 
staff meeting procedures? 

 
 ___     ___ 

 
a teacherôs copy of the texts? 

 
 ___     ___ 

 
schedule of other professional meetings? 

 
 ___     ___ 

 
a copy of the teacherôs handbook? 

 
 ___     ___ 

 
accident reports? 

 
 ___     ___ 

 
a procedure for requisitioning supplies? 

 
 ___     ___ 

 
ventilation, lighting, and  

clean-up practices? 

 
 ___     ___ 

 
a school calendar of activities? 

 
 ___     ___ 

 
rules governing discipline? 

 
 ___     ___ 

 
the schoolôs curriculum guides? 

 
 ___     ___ 

 
bus regulations? 

 
 ___     ___ 

 
the freedom to implement your own 

ideas? 

 
 ___     ___ 

 
general care of classroom? 

 
 ___     ___ 

 
Candidate Handbook? 

 
 ___     ___ 

 
administrative forms? 

 
 

 
 

 
 ___     ___ 

 
reporting practices? 

 
 

 
 

 
 ___     ___ 

 
parent-teacher conferences? 
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YES     NO 

 

 

DO YOU KNOW ABOUT  - 

 

 

YES     NO 

 

 

HAVE YOU BECOME 

ACQUAINTED WITH - 

 
 ___     ___ 

 
music, art, and curriculum help? 

 
___     ___ 

 
the school neighborhood? 

 
___     ___ 

 
the nurseôs program? 

 
___     ___ 

 
the community libraries? 

 
___     ___ 

 
guidance services? 

 
___     ___ 

 
the local churches? 

 
___     ___ 

 
the school doctor? 

 
___     ___ 

 
the various industries? 

 
___     ___ 

 
the dental hygienist? 

 
___     ___ 

 
the recreational facilities? 

 
___     ___ 

 
the speech teacher? 

 
___     ___ 

 
the economic status of school district? 

 
___     ___ 

 
the psychologist? 

 
___     ___ 

 
the local government? 

 
___     ___ 

 
the social worker? 

 
___     ___ 

 
the vocations and avocations of parents? 

 
___     ___ 

 
home visits? 

 
___     ___ 

 
the community history and tradition? 

 
___     ___ 

 
field trip procedures? 

 
___     ___ 

 
the community and school customs? 

 
___     ___ 

 
the reading specialist? 

 
___     ___ 

 
Teacher Centers? 
 

 
___     ___ 

 
the testing program? 

 
 
YES     NO 

 
ARE YOU QUESTIONING AND  
 
REFLECTING UPON - 

 
___     ___ 

 
cumulative records? 

 
___     ___ 

 
common teaching practices? 

 
___     ___ 

 
courses of study? 

 
___     ___ 

 
your goals and purposes? 

 
___     ___ 

 
available instructional materials? 

 
___     ___ 

 
various classroom climates? 

 
___     ___ 

 
special education personnel? 

 
___     ___ 

 
your lessons? 

 
___     ___ 

 
the philosophy of the school system? 

 
 

 
 

 
___     ___ 

 
legal responsibilities? 

 
 

 
 

 
___     ___ 

 
physical education? 

 
 

 
 

 
___     ___ 

 
extra-curricular activities? 

 
 

 
 

 
___     ___ 

 
school transportation? 
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YES     NO 

 
 
ARE YOU PLANNING FOR - 

 
 
YES     NO 

 
 
 
HAVE YOU MET OR CONFERRED  
  
WITH ï 

 
___     ___ 

 
informal testing? 

 
___     ___ 

 
the principal? 

 
___     ___ 

 
a resource person? 

 
___     ___ 

 
the superintendent? 

 
___     ___ 

 
sociometric techniques? 

 
___     ___ 

 
other classroom teachers? 

 
___     ___ 

 
individualization? 

 
___     ___ 

 
the custodians? 

 
___     ___ 

 
independent activities? 

 
___     ___ 

 
the secretary? 

 
___     ___ 

 
cooperative group activities? 

 
___     ___ 

 
teacher aides? 

 
___     ___ 

 
a group or pupil study? 

 
___     ___ 

 
any parents? 

 
___     ___ 

 
a long-range unit? 

 
___     ___ 

 
the cafeteria manager? 

 
___     ___ 

 
a professional file? 

 
___     ___ 

 
the school nurse? 

 
___     ___ 

 
follow-up worksheets? 

 
___     ___ 

 
the special teachers? 

 
___     ___ 

 
bulletin boards? 

 
___     ___ 

 
any board members? 

 
___     ___ 

 
interest centers? 

 
 

 
 

 
___     ___ 

 
professional readings? 

 
 

 
 

 
___     ___ 

 
cultural diversity? 

 
 

 
 

 
___     ___ 

 
inclusion of pupils with special needs? 

 
 

 
 
 

 
___     ___ 

 
portfolio? 

 
 

 
 

 
 
 
Sue Gallo/George Voris 
Revised June 1998 
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GUIDELINE FOR PLANNING AND REFLECTING UPON LESSONS  

 
Contributed by Helen M. Lounsbury, College Supervisor 

 

As you begin to think about constructing your lesson plan, write down all of your concerns and the steps 

you are taking to account for these concerns.  The list below should guide you.  The actual written plan 

must follow a format upon which the student teacher and the cooperating teacher have mutually agreed.  

Unless otherwise agreed, plans are to be submitted two days in advance to the cooperating teacher. 

 

1. Goals for students 

 

2. Knowledge of content (e.g. its lace in curriculum) 

 

3. Knowledge of students (e.g. ability levels, interests) 

 

4. Knowledge of pedagogy (alternate ways of teaching content) 

 

5. Anticipated difficulties 

 

6. Student behavior expectations 

 

7. Management issues:  directions, distribution/collection of materials, provisions for those who 

finish early, utilization of support staff, timing/pacing, interruptions, discipline issues 

 

8. Specific means of evaluation (If teacher observation, EXACTLY what are you looking for? 

Precisely how will you know that individual children achieved your goal?) 

 

9. Sources used to get ideas.  Criteria for selection 

 

Post-Lesson Thoughts 

 

Some of your most important learning comes from reflections about lessons already taught.  It is important 

to use both good and bad experiences to your advantage.  After your lesson write a journal entry, sharing 

what you learned from your experience.  Explain your reactions to comments made to you by others ï 

students and support personnel throughout the lesson and cooperating teacher and supervisor during the 

post lesson discussion.  To help guide you, consider some of the questions listed below. 

 

1. Consider your goals for the lesson.  Did you accomplish these goals?  How do you know? 

 

2. What were some of the thoughts you had during the lesson that caused you to make the decisions 

you made? 

 

3. What were the strong points of the lesson?  The weak points?  How do you account for them? 

 

 

4. What did you learn that you would apply to the teaching of future lessons? 

 

ñTo teach is to learn twiceò - Joubert 
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Personal Lesson Analysis Form 

 

Name:_________________________________________Date:__________________________ 

 

Class:_________________________________________ 

 

 

Area 1  Did the students seem to grasp how the lesson was tied to previous 

learning?________ Did the motivational activities seem to arouse 

studentsô interest successfully?________ Why do you think they did or 

did not accomplish their goal? 

______________________________________ 

___________________________________________________________

___________________________________________________________ 

 

Area 2  Were the purpose and relevance of the lesson made clear to the students? 

______ Why, or why not? ______________________________________ 

___________________________________________________________

___________________________________________________________ 

 

Area 3  Were your procedures effective for presenting the content? ______ Might 

some other procedures have been more effective?_______ Why do you 

think so? 

____________________________________________________ 

___________________________________________________________

___________________________________________________________ 

 

Area 4  Were the lesson materials appropriate and effective? ______ Would other 

materials have been more effective? ______ Why do you think so? ______ 

___________________________________________________________

___________________________________________________________ 

 

Area 5  Was your teaching style effective with this particular group and for this 

particular lesson? ______ Why do you think so?_____________________ 

___________________________________________________________

___________________________________________________________ 

 

Area 6  Did you have adequate knowledge of the subject matter? ______ Was 

enough outside knowledge brought into the lesson? ______ If not, what 

else might have been included? __________________________________ 

___________________________________________________________

___________________________________________________________ 

 

Was content effectively related to the studentsô lives? ______ If not, how  

might this have been accomplished? ______________________________ 

___________________________________________________________

___________________________________________________________
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Area 7  Were adequate provisions made for individual differences? ______ If so, 

how?______________________________________________________ 

 

If not, what steps might have been taken to improve the situation? ______ 

___________________________________________________________ 

___________________________________________________________ 

 

Area 8  Were disciplinary techniques appropriate and effective? ______ Why do 

you think so? ________________________________________________ 

___________________________________________________________ 

If they were inappropriate or ineffective, what techniques might have been  

better? 

______________________________________________________ 

___________________________________________________________

___________________________________________________________ 

 

Area 9  Did your personal qualities advance the lesson effectively? ______ Why 

do you think so? 

______________________________________________ 

___________________________________________________________ 

 

Might changes in this area be helpful to future lessons? ______ How? 

___________________________________________________________

___________________________________________________________ 

 

Area 10 Was the conclusion of the lesson effective? ______ Why, or why not? 

___________________________________________________________

___________________________________________________________I

f not, what might have been done to improve it? ____________________ 

___________________________________________________________

___________________________________________________________ 

 

Area 11 Were your evaluation techniques appropriate and effective? ______ Why 

do you think so? 

______________________________________________ 

___________________________________________________________

__________________________________________________________ 

 

If not, what techniques might have been better?   

___________________________________________________________

___________________________________________________________

______________________ 
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Professional Disposition Survey 

 

This assessment reflects my assessment of my professional dispositions. 

This form is designed as a tool for personal reflection and self-evaluation.  Please consider the 

professional disposition items below when reflecting upon your current teaching performance 

and growth within the program. 
 

1. Adherence to professional ethics: demonstrates adherence to standards of ethical conduct including 

academic honesty, confidentiality, etc. 

 

Consistently demonstrates Demonstrates limited concern Engages in   

adherence to standards  for standards of   unethical 

of professional ethics  professional ethics   behavior 

 

2. Collaboration: works effectively with professional colleagues and other adults. 

 

Actively contributes  Works well in a group  Does not work   

to positive group        effectively with 

functioning        others 

 

 

3. Commitment to diversity: values multiple aspects of diversity; respects children and adults of varied 

cultural backgrounds, ethnicities, religions, sexual orientations, social classes, abilities. 

 

Demonstrates appreciation Occasionally uses diverse  Teaches from a 

of diversity   perspectives, usually   limited perspective, does not 

in teaching and   respectful of others   demonstrate respect for diversity 

professional relationships 

 

 

4. Commitment to teaching: values the profession of teaching; believes one can make a difference; 

enthusiastic attitude regarding schools, teaching, students, and parents. 

 

Demonstrates positive  Usually demonstrates   Displays negative attitude 

attitude toward   positive attitude toward  toward teaching and/or students 

teaching, optimistic  teaching  

 

 

5. Emotional Maturity: deals with frustration appropriately; poised and professional in demeanor. 

 

Handles frustration  Frustration interferes with  Vents frustration inappropriately 

appropriately, poised  responsibilities, usually  unprofessional in demeanor 

and professional   poised and professional 

demeanor 

            

 

6. Initiative: independence, going beyond what is given, seeking after knowledge and professional 

development, actively seeking solutions to problems. 

 

Constantly seeking  Sometimes goes beyond  Dependent on direction from 

learning and    what is given, attempts  others, hesitant to make decisions 

improvement, good  problem solving 

problem-solver 
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7. Responsibility: attendance, promptness, notification of emergencies, hands in materials on time, 

reliability when making commitments. 

 

Consistently meets   Occasional lapses of  Significant difficulties 

professional   timeliness, reliability,  with lateness, failure to meet 

responsibilities   etc    professional responsibilities 

 

 

8. Responsiveness to professional feedback: willing and able to make changes in approach to teaching 

when advised.  

 

Makes effective use  Sometimes is responsive  Fails to integrate professional 

professional feedback  to professional feedback  feedback in teaching 

 

 

9. Self-reflection: reflects on and evaluates oneôs own work, is willing and able to recognize difficulties or 

deficiencies in oneôs teaching. 

 

Self-reflection includes  Self-reflection includes  Limited self-reflection, 

in-depth consideration  limited number of    resistance to alternate ideas 

of multiple variables  variables or ideas   and perspectives 

 

 

10. Student focus: focuses professional decision-making around student needs rather than personal 

preference; respects students as valued human beings. 

 

Planning is student-  Planning is based on   Planning is based on 

centered, considerate  pedagogical principles  teacherôs needs or preferences 

of context    
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  Office of Education Advisement & Field Experience 

  State University of New York 

  Fitzelle Hall ï Rooms 211 A-D 

  Oneonta, New York 13820-4015 

  (607) 436-2538 or (607) 436-3320  Fax:  (607) 436-3799 

 

 

 

 

Dear Parent/Guardian: 

 

In teacher education, it is helpful for student teachers to videotape themselves in 

action and later use the videotape as a reflective tool to improve their teaching 

performance.  For this reason, we ask your permission to include your child in 

videotape and/or photographs of classroom sessions.  These photographs and/or 

videotapes will be used solely for the purpose of examining teacher behavior in an 

attempt to refine beginning teacher skills. 

 

 

 

I give permission for my child____________________________________ 

 

to be included in photographs and/or videotape taken by a student teacher from 

SUNY College at Oneonta 

 

 

________________________________________________________________ 

Signature of Parent/Guardian 

 

 

________________________________________________________________ 

Date
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Weekly Appraisal 

 

Candidate__________________________________ 

 

Cooperating Teacher______________________________ 

 

Date______________ School_______________________________ Grade________________ 

 

Directions: Cooperating Teacher/Candidate: Please complete and discuss one appraisal each 

week.  The purpose is to help the candidate to evaluate his/her weekly progress and should help 

to serve as cumulative information in arriving at final evaluation.  Candidates should have their 

appraisals in the notebook and ready for the college supervisor each week. 

 
KEY TO ABBREVIATIONS: 

 

EE -  Exceeds expectations 

ME - Meets expectations 

NI -   Needs improvement 

BE - Below expectations 

 
 
 

 
  EE 

 
 ME 

 
 NI 

 
 BE 

 
 1.  Plans lessons thoroughly 

 
 

 
 

 
 

 
 

 
 2.  Has clear objectives for lessons 

 
 

 
 

 
 

 
 

 
 3.  Ties new material to previous learning 

 
 

 
 

 
 

 
 

 
 4.  Motivates students to study material 

 
 

 
 

 
 

 
 

 
 5.  Chooses content wisely 

 
 

 
 

 
 

 
 

 
 6.  Has good grasp of content 

 
 

 
 

 
 

 
 

 
 7.  Uses a variety of materials and resources 

 
 

 
 

 
 

 
 

 
 8.  Uses appropriate materials and resources 

 
 

 
 

 
 

 
 

 
 9.  Budgets time well 

 
 

 
 

 
 

 
 

 
10.  Evaluates student learning appropriately and accurately 

 
 

 
 

 
 

 
 

 
11.  Has enthusiasm for teaching 

 
 

 
 

 
 

 
 

 
12.  Relates well to other school personnel 

 
 

 
 

 
 

 
 

 
13.  Handles non-instructional activities willingly and effectively 

 
 

 
 

 
 

 
 

 
14.  Accepts constructive criticism and learns from it 

 
 

 
 

 
 

 
 

 
15.  Shows signs of effective self-evaluation 

 
 

 
 

 
 

 
 

 

Notes: 

 

 

 

Plan to address weakness: 
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STATE UNIVERSITY  OF NEW YORK COLLEGE AT ONEONTA  

Office of Education Advisement and Field Experience 

SUPERVISORôS REPORT 

 
Student Teacher _____________________________  School ___________________________ 

 

Cooperating Teacher _______________________________Grade/Subject _________________ 

 

Visitation Number:    1 2 3 4 5 6 7 8 

Teacher as a decision maker: Student displays effective decision making abilities which reflect 

consideration of all pupils taught, school & community environment, and appropriate current content 

knowledge in the following areas: 
Rating scale: 1-acceptable   2-needs improvement   3-discussed with associate teacher   4-discussed with cooperating teacher   5- no      

opportunity to observe 

 1 2 3 4 5 

1. PLANNING:         a. lesson is preplanned and organized      

                                  b. lesson is appropriate for level of pupils being taught      

                                  c. lesson has relevancy to pupil population      

2. INSTRUCTION:   a. current and effective diverse teaching strategies are      

                                      apparent 

     

                                  b. current and effective content knowledge is utilized      

                                  c. lesson is effectively delivered for pupil understanding      

3. STUDENTS:         a. pupils are engaged in concept taught      

                                  b. pupils are given clear directions      

                                  c. pupils interact and learn within a safe classroom           

                                      environment 

     

                                  d. pupils receive assistance and monitoring during            

                                      independent activity 

     

4. DISCIPLINE:        a. effective knowledge of classroom management             

                                      strategies utilized 

     

                                  b. fair and consistent management behavior toward all      

                                     pupils 

     

5. VOICE:                 a. pleasant and varied tonal quality      

                                  b. clear articulation      

6. GRAMMAR:         a. correct oral/written      

7. APPEARANCE:    a. professional, neat, and appropriate      

 

COMMENTS (i.e. strengths, areas needing improvement): 

 

 

 

 

 

 

_______________________________________________           ____________________ 

                       Signature of College Supervisor    Date 
sw/1/05 
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